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GOVP1 People, Politics and Participation 
 
Topic 1: Participation and Voting Behaviour 
 
Question 01 
 
Most students were able to demonstrate a broad understanding of the term ‘turnout’.  Weaker 
responses simply referred to the number or ‘amount’ of people who voted.  Those at the higher 
levels of response generally referred to the percentage of those eligible and registered to vote who 
actually cast a ballot. Examples were drawn from both elections (as in the extract and from own 
knowledge) and from referendums (sometimes using material from the extract in Topic 2). 
 
Question 02 
 
At the lower levels of response, students often focused on the issue of turnout rather than focusing 
on the question posed. Those who did move away from turnout to discuss the reasons why by-
elections are ‘a poor indicator of general election outcomes’ were generally able to identify a range 
of factors from the extract and from their own knowledge (low turnout, protest voting, local issues, 
media coverage etc). However, only at the higher levels was there any real attempt to explain why 
these variables might make by-elections a poor indicator, e.g. how low turnout might make the 
result unreliable. 
 
Question 03 
 
As with Question 02, those at the lower levels of response generally focused entirely on electoral 
turnout to the exclusion of all other forms of political participation. In consequence many answers 
took the form of fairly generic, apparently pre-packaged responses on the reasons for low turnout 
and the consequences thereof. 
 
Those writing at the higher levels of response were generally able to put turnout into context 
alongside other forms of political participation (most commonly pressure group activity) as a means 
of addressing the question.  Answers achieving the top Level on AO1 and AO2 often made some 
attempt to assess the qualitative merit of various different forms of participation as part of their 
analysis. They were also more likely to move beyond voter turnout, party membership and 
pressure group activity to discuss democracy, the rise in social media, and political consumerism 
(boycotts and buycotts). 
 
 
Topic 2: Electoral Systems 
 
Question 04 
 
This question was generally well-answered. Students at all levels of response were able to offer a 
working definition of the term ‘referendum’, with those at the higher levels often developing their 
explanation by contrasting the kinds of ‘top-down’ referendums seen in the UK with the citizen-
initiated ballots (initiatives) seen in many US states and elsewhere.  Though many students were 
aware of the then forthcoming EU Referendum, most of those examples offered were drawn 
directly from the extract.  Some answers drifted into Q05, which again underlines the need for 
candidates to read all three questions within a Topic before committing pen to paper.   
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Question 05 
 
At the lower levels of response, students often produced a generic response detailing ‘why 
referendums are bad for democracy’ - or simply ‘why referendums are bad’.  Answers achieving 
the higher levels of AO1 and AO2 were generally characterised by a more explicit focus on the 
question posed.  This generally involved some explanation of the term ‘representative democracy’ 
and a discussion of how referendums might serve to undermine one or more element of that 
democratic form.  Many students made mention of Attlee’s of-quoted views on referendums 
(‘devices so alien to our traditions’ etc) and a significant number also made explicit reference to 
Edmund Burke and/or the Trustee Model (indirect democracy).  
 
Question 06  
 
Although many of those tackling this question appeared able to offer some arguments for and/or 
against the First Past the Post system, knowledge and understanding of the AMS system – as 
used in elections to the Scottish Parliament, the Welsh Assembly and the London Assembly) – was 
far less secure.  Some confused AMS with AV, others confused AMS with STV. Even those who 
did correctly identify AMS as a hybrid (or mixed) system often failed to demonstrate a secure 
understanding of precisely how it worked or what consequences (‘good’ or ‘bad’) might result from 
its adoption in elections to the Westminster Parliament. Knowledge of how AMS had worked in 
Scotland, in Wales and in London was also sadly lacking, for the most part. Such deficiencies 
naturally made it far harder for pupils to reach Level 3 on AO1 and AO2. 
 
 
Topic 3: Political Parties  

Question 07 
 
Most students were able to demonstrate some sense of what a multi-party system might involve.  
At the lower levels of response definitions were often imprecise e.g. ‘a system where there were 
lots of different parties’.  At the higher levels of response there was generally some understanding 
of the idea that many of these parties might reasonably hope to be in government, alone or in 
coalition, in the wake of a general election.  Students generally offered relatively little in support of 
their explanations.  Those that did most often made reference to the coalition formed in the wake of 
the 2010 General Election or the experience in Scotland or Wales (where Plaid Cymru and the 
SNP have held office at various points alone or in coalition). 
 
Question 08 
 
Responses to this question were often lacking a clear focus. Too often, discussion focused on the 
recent electoral successes of minority parties (i.e. their rise) rather than the question posed (i.e. the 
roles that minority parties play in the UK system).  Those that did focus on the latter theme 
generally centred their discussion on the themes of representation (ie representing those left 
behind by the rush to the centre-ground) or government (i.e. with the SNP in Scotland).  Others 
saw minority parties such as UKIP as resembling pressure groups rather than political parties; a 
vehicle for political protest through the ballot box.  Some of those responses, at the lowest level of 
response, defined minority parties simply as parties that represented minorities, reflecting a very 
slight grasp on what is a central element of the specification content. 
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Question 09  
 
The topic of internal party democracy – and specifically the power held by individual party 
members – is one that requires a degree of technical knowledge and understanding regarding the 
way in which parties are organised and operate. The reality is that the vast majority of those 
candidates who tackled this question simply did not have that level of knowledge and 
understanding. In consequence, the vast majority of responses were written in very general terms. 
Those students who did have an awareness of how the main parties are organised made useful 
reference to Labour’s NEC and both of the main parties’ use of policy forums. Useful references 
were also made to the work of the national party conferences. Some confusion remains over the 
difference between ‘ordinary party members’ and ‘backbench MPs’, with the result that some of 
those writing at the lower levels of response were effectively discussing topics more relevant to 
GOVP2. 
 
 
Topic 4: Pressure Groups and Protest Movements 
 
Question 10 
 
Students at all levels of response were able to define ‘insider groups’ as those groups who enjoy 
direct contact with government. Those at the higher levels of response generally made reference to 
the broader insider-outsider typology developed by Wyn Grant and others – and the way in which 
the term insider group can be broken down into three main subcategories: core insiders; specialist 
insiders; and peripheral insiders.  The use of examples in support of explanations was uneven. 
Many students continue to focus on Fathers for Justice and the BMA alone – with only those at the 
higher levels of response acknowledging the extent to which the latter’s relationship with 
government has been more strained in recent months.  
 
Question 11 
 
There was a general appreciation that insider groups were traditionally said to have more influence 
because of their regular contact with government – and their ability to discuss policy at the drafting 
stage as opposed to having to exert pressure only once the legislative process proper was 
underway fully. At the lower levels of response there was generally no real attempt to move 
beyond such general discussion either to develop the theme by reference to examples – or to 
question whether this traditional view of the relative influence of insider and outsider groups still 
holds true.  At the higher levels of response students generally did at least one or the other eg 
talking about the contribution made by Shelter to housing policy or assessing the influence of 
outsider groups such as Plane Stupid or Greenpeace.  
 
Question 12 
 
Most students were able to engage with the question posed in a meaningful way. At the lower 
levels of response, answers generally focused on the theme of pressure group tactics entirely and 
took the form of a series of unconnected, mini case-studies. Higher level responses generally 
developed the theme of how important pressure group tactics are fully or, more often, examined 
pressure group tactics thoroughly, before considering tactics alongside other factors affecting 
pressure group success; thus properly addressing the word ‘largely’ in the proposition.  Such 
discussion generally focused on variables such as group aims, group status and group resources. 
Some students made poorer use of the time available by writing at length about political parties (eg 
UKIP) or paramilitary groups (e.g. the IRA). Those at the higher levels of response often introduced 
higher-level political concepts such as pluralism, corporatism and elitism.  
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Mark Ranges and Award of Grades 
 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 
 

Converting Marks into UMS marks   
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 
 
UMS conversion calculator   

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
http://www.aqa.org.uk/exams-administration/about-results/uniform-mark-scale/convert-marks-to-ums
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